	[image: image1.png]



	Central
European
University
	Nádor utca 9

H-1051 Budapest V, Hungary

(36-1) 327-3223 or 327-3189
Fax: (36-1) 327-3190
e-mail: CRC@ceu.hu

http://www.ceu.hu/crc/


	Curriculum  Resource  Center


Assessment (Part 2)

Innovative assessment methods
Trends in assessment*

	From
	
	Towards

	
	
	

	exams
	
	coursework

	product
	
	process

	implicit criteria
	
	explicit criteria

	competition
	
	collaboration

	objectives
	
	outcomes

	course assessment
	
	modular assessment

	tutor-led
	
	student-led


____________________________

* Brown, G.; Bull, J. and Pendlebury, M. (1997) Assessing Student learning in Higher Education, London: Routledge (p. 13)



1. Student Portfolios

The term comes from fine art and graphic design. Now used to support ‘learning-by-doing’ and reflection.

A collection of materials provided by the student in a file. Can be used at university level, departmental level, or individual course level.

It might include:

Essays, critiques, short reflections, fieldwork, major projects, theoretical pieces, practical pieces, conference papers, book reviews, annotated bibliography, audio and video clips, reflective notes, diaries, etc. + written explanation of the importance of each entry

Good:

They can provide evidence of what students are doing outside in relation to the course

They encourage ‘want to learn’ behaviour

They can give students greater control over their own assessment

They provide the tutor with an opportunity to monitor ongoing performance and progress

They should encourage reflection and self-assessment

Bad:

· Assignments must be carefully designed

· Bad feedback can be very demoralizing

· Total freedom can produce personal reflection of a non-academic nature

· Time consuming for students

Example 1: 

4-8 pieces of work 



Total of 4,000 words

Interim due date: first week in November 

Final due date: February 15

On this module you will be expected to do a number of pieces of written coursework in workshops, lectures and seminars. These pieces of writing could be, for example:

· the exploration of an idea / issue / theory presented on the module 

· notes on a seminar discussion

· your response to one of the set texts

· a piece of initiative writing based on one of the set texts

You will be expected to present your portfolio on the interim due date so that you can receive feedback, with a view to polishing your work.

A selection of 4-8 pieces should be handed in as a portfolio on the final due date. The pieces may be of varying length but should total approximately 4,000 words. They should also cover a range of aspects of the module and a range of types of writing and demonstrate some kind of coherence.

Example 2:

Your portfolio should include the following items:

· Two works that show growth as a critical thinker (one done early, and one done later)

· A work that shows interdisciplinary thinking

· A work that shows your knowledge of cross cultural matters related to ethnic minorities/gender issues

· A work that shows your skills in using scientific research methods

2. Group Projects
Can be:

Laboratory-based

Library-based

Work-based

Community-based

Outcome:

Report

Research design

Computer program

Portfolio

Advantages:

· Allows students to demonstrate what they CAN do

· Students can reference each other’s work, consult lecturers and other sources of information

· Enables students to explore deeply a topic

· Good to measure wide range of abilities (practical, analytical, interpretative, interpersonal)

· Wide application of knowledge and understanding to real or simulated situations.

· Develops management skills, cooperative teamwork skills, leadership skills.

· Motivation can be very high!

· Looks at both process and product.

· Personal ownership of learning

· Cooperation with stakeholders

Disadvantages:

· Time consuming to design and set up.

· Marking for grading can be complicated and time-consuming (can be reduced by self or peer assessment).

· Monitoring and feedback

· Costly (?)

· Plagiarism

· Technical difficulties

Tips:

a. Formulate project topics jointly with students – take into account their interests

b. Put aside time for students to form networks in the classroom

c. Suggest activities that they can do without you

d. Practice group work in the classroom

e. Put aside time at the beginning of class to answer questions that have arisen from the groups

Example: 

	Process
	Group
	Teacher

	Session 1
	3-4 member groups are formed
	Introducing the project

(description, objectives, criteria, principles, etc)

	Session 2
	Comes up with 3 proposals for projects
	Selects one from each group

	Session 3
	Provides specific information on design
	Comments on proposals

	Session 4
	Respond to comments
	Discusses new elements

	Session 5
	Submit drafts
	Feedback

	Session 6
	Submit final result, peer assessment
	Gives final summative mark


Peer and self-assessment

	Criteria
	Myself
	Colleague 1
	Colleague 2
	Colleague 3

	Ability to arrive at consensus
	
	
	
	

	Giving and accepting support
	
	
	
	

	Attendance and time-keeping
	
	
	
	

	Application – taking share of work
	
	
	
	

	Generate good ideas
	
	
	
	

	Solve problems
	
	
	
	

	Gathering data
	
	
	
	

	Researching for new information
	
	
	
	

	Writing the draft
	
	
	
	

	Final version
	
	
	
	

	Please complete your assessment for everyone’s contribution to the project, including your own. Provide a mark out of 10.

10-9 Outstanding

8-7   Very good

6-5   Good

4-3   Satisfactory

2-1 Unsatisfactory

0       Not at all


Assessing group-work (dynamics) by its members

Group number : ________________________

	Most of our meetings were confused
	1   2   3   4   5
	Most of our meetings were well organized

	We often got side-tracked during discussions
	1   2   3   4   5
	We stuck to the task most of the time

	We did not listen to each other
	1   2   3   4   5
	We did listen to each other

	Some talked to much, some did not talk enough
	1   2   3   4   5
	We all contributed to the discussion

	We did not think through our ideas sufficiently
	1   2   3   4   5
	We thought through our ideas well

	Some got aggressive and some got upset
	1   2   3   4   5
	We were able to discuss and argue without rancour

	Most of us seemed to be bored by the discussion
	1   2   3   4   5
	Most of us seemed to enjoy the discussion

	The group work did not improve our discussions skills
	1   2   3   4   5
	We did improve our discussions skills

	Most of us did not learn much
	1   2   3   4   5
	Most of us did learn through our group work


3. Self-assessment
Qualities of students’ self-assessment:

1. attitude of inquiry (critical thinking)

2. integration of learning (constructing knowledge)

3. meaning and relevance (relation to their lives)

4. voice and authority 

5. self-directedness (aware of themselves as learners, become tutors of their own)

6. transaction between themselves and the environment

This assessment is aimed at achieving the following:

1. To encourage you to assess your understanding of the weekly topic (in terms of reading, lecture material and application) and how you can most effectively study. This questionnaire provides you with a diagnostic tool, which will answer:

· ‘what do I need to study further?’, 

· ‘what elements require the further help of the teacher for me to understand?’ 

· ‘what elements of the teaching (eg reading, lecture, discussions, application, etc ) help me most / which do not help me?’ 

2. To encourage learning and understanding which will remain with you after the end of the week. Reflecting on a topic in a disciplined manner through writing shortly after the end of the week’s teaching and studying will promote retention of your ideas, thoughts and knowledge. 

3. To provide me, the teacher, with a diagnostic tool. By reading your reflections, I can direct my teaching towards your needs; I can include the elements you do not understand into the Review sessions; I can change features of the course, if necessary; and, finally, I can make decisions about the course that will help future students. 

Assessment Criteria
1. You filled in your questionnaire every week (!). 

2. You answered the questions in a full manner (i.e. not ‘Yes’ or ‘No’, or one sentence responses, except where asked). Answering in full shows that you took the exercise seriously and spent a little time in thinking through your answers. 

3. Your questionnaires show serious reflection on your learning: you are attempting every week to examine what you do or do not understand, what you need to work further on etc. 

4. Your questionnaires show that you are attempting to progress. You are not only considering your problems, but trying to solve them (by talking to me, by reviewing the lecture handout, by reading more etc) and attempting to see how they change over the period of the  course. It may be that for a variety of reasons you do not make progress, but the attempt is important. 

Questions:

1. Which of the five theoretical perspectives studied has most interested you? Why?

2. Which of them have you understood least? Why?

3. What was the most challenging part in writing the mid-term essay?

4. What did you enjoy most about Foucault’s “Madness and civilization : a history of insanity in the age of reason”?

5. What did you find most difficult in it?

6. Which element of Lecture 3 did you find the most interesting?

7. What was the most unhelpful piece you have read this week?

8. What are the three most important things you learned during the seminar on “Structuration theory”?

9. Which modern social theorist did you find the most appealing? Why?

4. Field work (projects)
Advantages:

· Focusing on skills relevant to the subject, skills that students will need in their careers or post-graduate education (research skills) – professional experience through reflection and action

· Improve understanding of methods of scientific enquiry

· Reinforce theory with practice

· Encourages investigation, deep learning, develop problem-solving skills

· Develop professional attitudes

Warning!

Expensive and time-consuming

Task has to be perceived by students as meaningful and relevant – otherwise involvement is minimal.

Balance between skills and theory/content: what is the purpose of this assessment?

Advice:

1. Be clear about the purpose of the assessment and assessment criteria

2. Involve future employers (internship?), professional supervisors and other colleagues.

3. Give students some choice regarding the topics or involve them in the project design (individually or in groups)

4. Expect topics and methods to be very different.

Ways of assessing field work:

· The results (computer program, design, a video recording, a scientific article, written paper, etc.)

· The report or diary (student portfolio or self-assessment).

· Presentations

· Poster sessions

Assessing field work/projects

	
	Max. mark
	Mark given
	Comments

	Introduction

Sets out clearly the content and structure of the project. Does the research proposal identify a problem or issue clearly?
	
	
	

	Literature review

Relates closely to the topic of the field-work. Is critical.
	
	
	

	Design

Described clearly so that it can be replicated.
	
	
	

	Data collection

Methods are adequate. Does the evidence collected by students come from investigation (primary sources)?
	
	
	

	Results

Presented, interpreted and discussed in a coherent way, are put in the context of the subject and of the course. Limitations are indicated.
	
	
	

	Conclusions

Related to the hypotheses. Possible next steps of research indicated.
	
	
	

	Layout, referencing, bibliography

Clear and accurate
	
	
	

	Responses to comments and advice offered.
	
	
	

	Project management skills
	
	
	


Based on Brown, G.; Bull, J. and Pendlebury, M. (1997) Assessing Student learning in Higher Education, London: Routledge, ch. 8

Evaluating assessment (as part of teaching/syllabus evaluation)
· Are the assignments and assessments chosen to reflect course goals? Is there evidence for such linkage?

· Is the examination content representative of the course content and objectives? 

· Is there a sufficient diversity of assessment methods used?

· Are the assignments and tasks sufficiently challenging?

· Do the assignments encourage deep, active, reflective learning?

· Have the assessment methods used in the course been well designed?

· Are the standards and marking criteria used for grading communicated to the students in the course syllabus? 

· Are the examination questions clearly written?

· Are students given ample time to complete the assignments and take-home examinations?

· Are the examinations and papers graded fairly?

· Is the grade distribution appropriate to the level of the course and the type of students enrolled?

· Are the examinations and papers returned to the students in a timely fashion?

· Is the feedback provided to students meaningful and helpful?

· How do students perform in more advanced courses?
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